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voice,	especially	
the	missing	voice	
of	the	parents.

What	steps	have	
you	taken	to	get	
a	base	of	parents	
engaged?

I	felt	I	needed	
a	dominant	parent	
voice	in	the	group,	
not	just	one	or	
two	folks	who	are	
totally	outnum-
bered	by	teachers	
and	administra-
tors.	I	knew	that	
parents	would	find	
safety	in	numbers	
and	would	be	
more	willing	to	

speak	up	if	they	came	as	a	group.
I	also	wanted	to	make	sure	that	our	meetings	

went	beyond	the	traditional	one-way	transmission	
model	where	schools	tell	parents	how	to	help	with	
homework	at	home	but	parents	don’t	get	to	tell	
schools	what	they	need.

But	back	to	your	question,	I	make	home	vis-
its.	I	meet	with	groups	of	parents	at	our	school.	I	
coordinate	an	after	school/before	school/weekend	
literacy	tutorial	program	that	works	with	com-
munity	organizations	and	resources	along	with	
teacher	consultants	to	yield	measurable	academic	
improvements	for	students.

Basically,	I	communicate	with	families.	I	use	
student	and	school	data	to	ask	parents	my	number	
one	question,	If	you	don’t	defend	your	kids,	who	
will?		I	don’t	stop	there	though,	I	also	work	to	give	
parents	the	skills	and	opportunities	they	need	to	
speak	up	and	be	heard.

I	remember	when	we	met	last	summer,	you	told	
me	about	parents	lobbying	and	holding	a	press	
conference.	Can	you	refresh	my	memory	about	
these	actions?

Sure,	the	first	thing	was	the	press	conference.	
Here	in	Chattanooga,	we’ve	been	working	really	
hard	to	improve	the	student	scores.	We’ve	been	
under	the	gun	at	schools	like	mine	and	we’ve	
made	a	tremendous	gain	of	ten	points	in	just	one	
year,	the	highest	gain	
in	the	state.	Well,	after	
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NSRF’s	Living	History:	An	Interview	with	Lakweisha	Tibbs
Debbie	Bambino,	Pennsylvania

NSRF’s	Living	History	is	a	series	of	interviews	with	
members	about	our	past,	present	and	hopes	for	the	
future.	In	this	issue	we’re	hearing	from	Lakweisha	
Tibbs,	a	Family	Partnership	Specialist	from	Greater	
Chattanooga,	Tennessee,	who	shares	the	story	of	
her	collaborative	work	with	parents	and	teachers	in	
her	conversation	with	Debbie	Bambino.

Lakweisha,	can	you	tell	me	about	your	job	
and	how	you	use	your	coaching	skills	in	your	
work	with	parents	and	family	members?
My	official	job	description	is	Family	Partnership	

Specialist.	Due	to	rising	attention	about	the	paren-
tal	role	in	support	of	student	achievement,	the	
Chattanooga	non-profit	community,	in	my	case	the	
Urban	League,	joined	forces	with	the	Hamilton	
County	School	System	to	design	a	program	that	
would	place	point	people	in	nine	urban	elementary	
schools	to	address	parental	engagement.	I’m	one	of	
those	point	people.

In	terms	of	what	I	do,	do	you	have	about	72	
hours?	Because	it	may	take	that	long	for	me	to	
describe	my	job.	No,	seriously,	I’ll	just	give	you	
some	highlights.	One	of	my	responsibilities	is	the	
identification	and	organization	of	an	Action	Team	
of	parents/family	members	and	school	staff,	who	
will	put	the	school’s	Family-Community	Partnership	
Plan	into	action.

What’s	the	Family-Community	Partnership	Plan?
The	Family-Community	Partnership	Plan	brings	

staff	and	families	together	in	order	to	achieve	the	
school	improvement	plan’s	goals.	My	role	in	this	
process	is	all	about	facilitating	collaboration	and	
communication.	My	Coaches’	training	gave	me	
some	skills	for	my	toolbox	that	help	me	approach	
issues	with	parents	and	teachers	so	that	we	can	
have	real	conversations	about	concerns	both	groups	
have.

What	are	some	of	the	challenges	you’ve	faced?
It’s	been	rough.	One	of	the	first	things	I	had	to	

do	was	find	out	how	interested	the	staff	really	was	
in	parental	input.	Lots	of	times	parents	are	invited	
to	meetings	where	presenters	talk	at	them	and	then	
the	parents	don’t	come	back.	Since	my	job	was	
about	creating	a	partnership,	I	wanted	to	guarantee	
that	a	consistent	parental	base	would	be	present	at	
the	table.

Using	text-based	and	other	protocols	has	
helped	me	hold	a	place	at	the	table	for	everyone’s	

Coaching	for	Educational	Equity...
(continued	from	page	8)

perpetuated	within	our	communities	and	schools,
•	 Creating	the	space	for	the	participants	to	undertake	
the	intellectual,	emotional,	and	spiritual	growth	to	
eliminate	their	behaviors	that	support	the	cycle	of	
inequity	(i.e.,	fostering	trust,	increasing	confidence,	
decreasing	pretense	and	passivity).

By	the	end	of	our	Seminar,	we	challenge	you	to	
be	ready,	willing	and	able	to	interrupt	inequity	and	
oppression	in	your	school,	build	the	alliances	required	
to	create	that	equitable	reality,	encourage	new	leaders	
to	emerge,	and	to	support	these	new	leaders	to	reflect	
on	the	issues	of	equity	that	arise	in	their	lives	and	work.	
All	schools	need	to	create	safe	opportunities	for	educa-
tors	to	share	and	reflect	upon	stories	and	experiences	
about	how	racism,	sexism,	classism,	and	other	forms	of	
oppression	have	affected	our	lives	as	individuals,	par-
ents,	educators,	and	citizens.	In	CES	Small	Schools	it	is	
our	responsibility	to	do	so.

Our	work	together	will	continue	to	be	guided	by	
these	essential	questions:
•	What	do	I	need	to	know	and	be	able	to	do	to	inter-
rupt	inequities	in	my	school?

•	What	do	I	need	to	know	and	be	able	to	do	to	cre-
ate,	foster	and	sustain	an	equitable	Professional	
Learning	Community?

•	How	does	a	Professional	Learning	Community	
focused	on	equity	and	social	justice	increase	stu-
dent	success	in	school	and	in	life?

In	order	for	us	to	attend	rigorously	to	these	ques-
tions,	please	come	prepared	to	work	hard,	complete	
nightly	assignments,	and	engage	in	a	professional	dis-
course	that	will	renew	our	passion	for	teaching	and	
learning.	Please	read	and	come	prepared	to	discuss	the	
two	texts;	“Hiphop	In	the	Classroom,”	and	“What	Do	
We	Mean	by	Rigor.”	

Because	the	work	of	this	Seminar	is	tied	so	closely	
to	our	work	as	educators	in	our	individual	settings,	
we	ask	you	to	bring	samples	of	student	or	adult	work.	
If	you	are	not	currently	teaching,	then	please	bring	a	
piece	of	your	work	for	the	purpose	of	receiving	feed-
back	or	a	dilemma	you	face	as	a	leader	for	educational	
equity.	We	will	make	the	time	to	honor	all	the	work	
that	you	bring.

We	hope	you	know	how	excited	we	are	to	contin-
ue	our	critically	important	work	together.																	<

Daniel	Baron	may	be	contacted	at	
dbaron@bloomington.in.us	and	Camilla	Greene	may	be	

contacted	at	camillagreene@att.net

Lakweisha	Tibbs

the	Collaborative	Assessment	Conference	
would	be	useful	here.	This	might	eliminate	
predisposing	the	participants	to	a	par-
ticular	“view”	of	the	class	or	students	in	
question.

•	Assignment	or	prompt	that	generated	the	
student	work

•	Student	learning	goals	or	standards	that	
inform	the	work	

Potential	clarifying	questions	might	be,	
“How	are	all	students	being	served	with	
this	assignment?”	or	“How	was	it	‘differ-
entiated’	for	the	members	of	this	particu-
lar	class?

•	Samples	of	student	work	—	photocopies	
of	work,	video	clips,	etc.	—	with	student	
names	removed.	

More	questions	to	consider:	How	did	the	
presenter	select	the	work?	Was	it	truly	ran-
dom?	Does	it	represent	not	only	the	range	
of	learning,	but	also	the	range	of	diversity	
in	the	class?

•	Evaluation	format	—	scoring	rubric	and/or	
assessment	criteria,	etc.

Questions	here	could	focus	on	how	evalu-
ation	is	handled.	Are	clear,	high	expecta-
tions	stated	for	all,	using	student-friendly	
language	that	guides	the	students	to	equi-
table	outcomes?

•	 Focusing	question	for	feedback
•	 Participants	are	silent;	no	questions	are	
entertained	at	this	time.	

3.	Clarifying	Questions	—	5	minutes
•	Participants	have	an	opportunity	to	ask	
“clarifying”	questions	in	order	to	get	
information	that	may	have	been	omitted	
in	the	presentation	that	they	feel	would	
help	them	to	understand	the	context	for	
the	student	work.	Clarifying	questions	are	
matters	of	“fact.”	The	facilitator	should	be	
sure	to	limit	the	questions	to	those	that	
are	“clarifying,”	judging	which	questions	
more	properly	belong	in	the	warm/cool	
feedback	section.

4.	Examination	of	Student	Work	Samples		
	 —	15	minutes
•	Participants	look	closely	at	the	work,	tak-
ing	notes	on	where	it	seems	to	be	in	tune	
with	the	stated	goals,	and	where	there	
might	be	a	problem.	Participants	focus	
particularly	on	
the	presenter’s	

Tuning	for	Equity
(continued	from	page	9)

(continued	next	page)
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The	Renaissance	Across	Difference:	
Engaging	African	American,	Latino	and	Mainstream	High	School	Students	in	the	
Italian	Renaissance	and	a	Tribute	to	Gordon	Parks
Camilla	Greene,	Connecticut

Last	week	in	an	urban	high	school,	a	young,	white	
teacher	came	into	the	faculty	area	of	a	small	urban	
conversion	high	school	and	plopped	down.	She	was	

disgusted.		Her	seniors,	all	of	whom	were	African	American	
were	uncooperative,	if	not	out	right	defiant	about	learning	
about	the	Italian	Renaissance.	Her	response	was	to	leave	
them	to	read	a	two	page	contract	she	had	written.	Her	stu-
dents	were	to	come	and	get	her	when	they	finished	read-
ing	her	contract	and	had	decided	how	they	were	going	to	
behave	in	her	English	class.	In	other	words	she	was	doing	
her	job.	The	students	were	being	uncooperative.	The	stu-
dents	needed	to	change.

	
On	Tuesday,	March	

7,	2006,	Gordon	Parks,	
a	giant	of	a	man,	a	
Renaissance	man	by	all	
counts,	died.	Gordon	
Parks	was	an	acquain-
tance	of	mine	and	a	
person	my	daughter,	
who	worked	at	the	
Time	Photography	Lab	
in	NYC,	got	to	know	
and	treasure	on	a	per-
sonal	level.		We	are	
both	saddened	by	his	
death.		My	favorite	pic-
ture	is	of	my	daughter	
with	Gordon	Parks.		

In	my	classroom,	
we	used	the	internet,	
Gordon	Parks’	vast	

work,	and	his	movies,	his	videos	and	particularly	his	lat-
est	work	"Half	Past	Autumn,"	to	discover	what	it	means	
to	be	a	Renaissance	man	and	to	explore	the	notion	of	a	
Renaissance.	

We	used	this	in-depth	study	of	Gordon	Parks	to	bridge	
to	the	Harlem	Renaissance	and	then	to	study	the	Italian	
Renaissance.	My	students	and	I	now	had	a	lens	to	use,	
a	reason	and	a	will	to	look	at	the	Italian	Renaissance.		

How	do	I,	as	an	African	American	school	Coach,	help	
a	young,	white	teacher	and	other	teachers	both	black	and	
white	discover	how	to	engage	African	American	students	in	
wanting	to	learn	about	the	Italian	Renaissance?	I	learned	as	
a	teacher	how	to	surround	myself	and	my	students	with	the	
cultures	of	our	heritages;	the	African	American,	Asian	and	
Latino	heritages.	We	used	that	cloak	of	personal	cultural	
knowledge	to	bridge	to	the	dominant	European	culture.	This	
is	the	only	way	I	know	to	engage	students	who	do	not	
look	like	the	dominant	American	culture	in	learning	about	
the	European	culture.	Without	using	a	similar	approach	

with	high	school	students	who	represent	cul-
tures	other	than	the	dominant	culture,	you	get	
compliance	at	best	and/or	classroom	manage-
ment	issues	with	disruptive,	defiant	behaviors.

I	feel	privileged	to	have	been	able	to	ex-
plore	deeply	the	life	and	works	of	Gordon	
Parks	with	my	students.		I	will	miss	Gordon	
Parks'	presence,	but	I	will	always	be	grateful	
for	having	known	him,	grateful	for	his	works	
and	grateful	for	the	time	I	spent	with	my	stu-
dents	exploring	his	genius.		 	 			<

						

Camilla	Greene	may	be	contacted	at	
camillagreene@worldnet.att.net

Gordon	Parks
November	30,	1912	-	March	7,	2006
African	American	Renaissance	man	

•	First	African	American	photographer		
	 hired	by	Life	magazine	
•	Author	of	over	15	books	
•	Essayist	
•	Poet	
•	Director	of	more	than	11	films,	
	 including	“Shaft”	

“I	saw	that	the	camera	could	be	a	weap-
on	against	poverty,	racism,	against	all	
sorts	of	social	wrongs...From	that	day	on,	
I	began	singing	a	song	called	Hope.	I	still	
sing	it	loud-	Above	the	waves,	fire,	dark-
ness	and	mud.”
-	excerpt	from	“Come	Sing	With	Me!”

American	Gothic,	1942,	G.	Parks

we	found	out	our	results	a	county	commissioner	
said	the	praise	of	our	progress	wasn’t	earned.	He	
said,	at	the	end	of	the	day,	we	were	still	failing.	It	
was	a	gut	punch	to	all	of	us,	staff,	parents	and	the	
community.		Here	we	were	holding	Early	Bird	ses-
sions	from	6:30-7:30	every	morning,	organizing	
Saturday	school	etc.,	and	he	said	we	were	failures.

Everybody	was	upset,	but	the	parents	were	up	
in	arms	and	wanted	to	respond.	We	had	a	meet-
ing	to	prepare	and	the	parents	went	on	to	advo-
cate	for	themselves.	The	parents	got	listed	on	the	
docket	at	the	next	school	board	meeting	and	they	
called	a	press	conference	before	the	meeting.	
Parents	demanded	an	apology	from	the	County	
Commissioner,	and	they	got	it!

How	about	the	family	members	who	went	to	
lobby?	I	remember	you	telling	me	about	them	too.

The	parents	who	went	to	lobby	were	upset	with	
possible	plans	to	cut	back	funding	for	a	Pre-K	initia-
tive	called	Stand	for	Children	Chattanooga.	I	think	
these	parents	were	empowered	to	make	their	voices	
heard	because	of	their	participation	on	the	Action	
Team.

It	sounds	like	you’re	work	has	fostered	some	truly	
meaningful	collaboration.	What’s	next	on	your	
agenda?

The	Associate	Superintendent	of	Elementary	
Education	has	noticed	the	way	parents	are	stepping	
up	at	my	school	and	has	asked	me	to	organize	a	
conference	across	the	nine	targeted	schools.	The	
conference	will	be	a	chance	for	a	broader	group	
of	concerned	parents	to	pool	their	questions	and	
their	skills	in	support	of	their	kids.	I’m	really	excited	
about	this	opportunity	and	the	respect	for	parental	
engagement	that	it	represents.

All	of	your	work	sounds	exciting	to	me!	It’s	
refreshing	to	hear	from	a	young	professional	who	
hasn’t	been	infected	with	the	“these	parents	don’t	
care”	bias	that	is	so	widespread	among	teachers	
and	school	staff.	How	have	you	avoided	the	com-
mon,	deficit	view	of	parents,	especially	poor	par-
ents	of	color?

I	don’t	know.	I	just	never	felt,	never	believed,	
that	most	parents	did	not	want	to	be	involved	in	
their	children’s	education.	I	started	my	job	with	lots	
of	observations.	I	observed	teachers	and	students,	
parents	and	students,	and	teachers	and	parents.	I	
always	figured	that	the	kids	were	the	center,	the	
locus	of	all	we	do	and	I	set	out	to	build	bridges	so	

NSRF’s	Living	History...
(continued	from	page	7)

we	could	work	together.

In	addition	to	your	work	with	parents	and	teach-
ers	I	know	that	you	are	also	a	spoken	word	poet.	
Do	these	two	sides	of	your	talents	ever	come	
together?

As	a	matter	of	fact,	I	once	shared	my	poem,	
“Your	Babies	Are	Crying”,	at	a	Parents’	meeting.	I	
wrote	it	when	I	started	this	job.		 	 										<

Read		Lakweisha’s	poem	on	the	following	
page.	For	more	information	about	her	work,	you	

may	contact	her	at	ltibbs@hotmail.com

				
The	mission	of	the	National	

School	Reform	Faculty	is	to	foster	
educational	and	social	equity	by	
empowering	all	people	involved	

with	schools	to	work	collaboratively	
in	reflective	democratic	communities	
that	create	and	support	powerful	
learning	experiences	for	everyone.

adopted	June	2001

The	National	School	Reform	Faculty	is	
rooted	in	four	beliefs:

•	School	people,	working	together,	can	
make	real	and	lasting	improvements	in	
their	own	schools;

•	Teachers	and	administrators	must	help	
each	other	turn	theories	into	practice	and	
standards	into	actual	student	learning;

•	The	key	to	this	effort	is	the	development	of	
a	“learning	community”	based	on	public,	
collaborative	examination	of	both	adult	
and	student	work;

•	To	create	this	community,	practitioners	
need	high-quality	training	and	sustained	
support.
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April	3,	1974,	is	a	date	I	will	always	remem-
ber.	It	was	the	day	an	F5	tornado	demol-
ished	my	new	home	of	only	six	months.	I	

was	10	years	old	with	five	younger	brothers	and	
sisters.	Dinner	was	in	the	oven,	and	we	were	play-
ing	in	the	driveway	collecting	hail.	At	that	time,	we	
had	no	idea	that	hail	was	sometimes	a	precursor	
to	violent	tornados.	As	my	mother	was	finishing	
her	phone	conversation	with	my	grandmother,	she	
called	us	to	the	dinner	table.	Then	suddenly	the	
phone	went	dead.	She	heard	a	loud	noise,	which	
she	later	described	as	a	train,	and	looked	out	the	
back	door	and	saw	the	tornado	coming.	She	yelled	
into	the	kitchen	for	us	to	run	to	the	basement;	
we	did.	As	soon	as	my	dad	reached	the	last	step,	
the	house	was	blown	away.	Walking	up	the	steps	
and	seeing	daylight	where	a	house	once	was	will	
change	your	perspective	on	natural	disasters	for-
ever.

Many	of	my	students	will	also	have	a	date,
August	29,	2005,	engraved	in	their	mind.	Hurri-
cane	Katrina	hit	the	Gulf	Coast	and	destroyed	a	
region.	Unlike	a	tornado	that	hits	suddenly,	the	fear	
and	panic	of	an	approaching	hurricane	starts	days	
earlier.	Two	of	my	students,	twins	named	Tyron	
and	Byron,	retell	the	story	of	their	exhausting	15	
hour	car	ride	to	safety	in	Houston,	while	one	of	
my	girls,	Nenisha,	tells	of	the	harrowing	five	days	
in	the	Superdome	without	food,	water	and,	as	she	

likes	to	point	out,	deodorant.	The	physical	pain	and	
mental	anguish	endured	by	the	students	before	the	
hurricane	was	exacerbated	after	the	hurricane.	I	do	
not	need	to	recount	the	terrible	atrocities	that	were	
endured	and	the	many	mistakes	that	were	made.	
The	fact	that	so	many	of	the	students	have	survived	
and	are	forging	a	new	life	for	themselves	is	a	testa-
ment	to	their	resilience.

For	well	over	six	months	after	the	tornado,	

my	three	brothers,	two	sisters,	parents	and	I	lived	
with	my	grandparents.	We	slept	three	to	a	bed,	
but	we	were	with	family.	My	grandparents’	home	
was	close	enough	that	I	could	still	go	to	my	same	
school.	After	the	storm,	mom	found	my	school	
uniform	waving	like	a	flag	from	the	top	of	a	tree	
branch.	I	was	excited	about	not	having	school,	as	
if	it	was	a	snow	day,	not	realizing	the	stability	and	
security	that	school	provided	me.	Nevertheless,	
mom	knew,	just	as	I	know	because	of	my	expe-
rience,	that	providing	a	safe	and	secure	school	
environment	would	be	a	key	for	the	students	of	
Hurricane	Katrina.

Before	Nenisha	was	even	out	of	the	Super	
Dome	in	New	Orleans,	Tyron	and	Byron	were	
already	registering	for	school.	The	twins	were	eager	
to	get	into	a	routine	at	school	and	after	they	saw	
the	football	program,	were	ready	to	play.	They	
had	lots	of	attention	thrown	on	them	immediately	
with	newspaper	articles	and	television	morning	
shows.	They	became	an	asset	to	the	community	
and	carved	a	niche	for	themselves.	Others	have	not	
been	so	lucky.

Over	the	next	month,	Louisiana	students	
would	come	and	attend	our	and	other	schools	in	
the	Houston	area.	As	they	struggled	to	find	a	place	
to	live	and	survive,	school	was	secondary	to	their	
basic	needs.	I	worked	with	my	students	in	trying	to	
create	a	nurturing	environment	and	a	place	where	
they	could	feel	safe,	and	maybe	for	50	minutes,	
be	a	teenager.	We	talked	about	New	Orleans’	
schools	and	how	they	were	different	from	Eagle	
High	School.	I	remember	Byron	telling	me	about	a	
new	student	from	Dallas	at	their	old	school	in	New	
Orleans.	Everyday	he	was	beaten	up	by	the	kids	
until	he	went	back	to	Dallas.	He	laughed	and	said,	
“We	are	tough.”

William,	who	went	to	the	same	school	as	
the	twins,	said,	“My	high	school	experience	has	
changed	because	of	Katrina	by	being	in	another	
location.	My	education	has	also	changed	because	
we	get	books	in	Houston.	In	New	Orleans,	we	
didn’t	bring	books	home.	All	we	had	were	class	
copies.	And,	the	students	were	fighting	everyday.”	

Many	conversations	with	students	from	New	
Orleans	about	losing	their	homes,	their	possessions	
and	their	school,	revealed	how	they	were	frustrat-
ed,	tired	and	felt	helpless.	I	did	not	find	it	surpris-
ing	when	fights	broke	out	at	many	of	the	Houston	
area	schools.	So	why	were	others	surprised	that	
this	was	happening	on	
campuses?	These	were	

Storms	Swell,	Paradigms	Shift
Michaelann	Kelley,	Texas

(continued	on	page	18)

A	Wake	Up	Call	To	Parents:		Your	Babies	Are	Crying
Lakweshia	Tibbs
Rhyme-N-Chatt,	interactive	poetry	organization,	Chattanooga,	Tennessee

I	can’t	do	this	on	my	own,	I	never	traveled	this	road	before

And	locking	me	in	this	community	is	like	sending	me	off	to	war

I	know	that	you	instructed	me	to	“never	open	a	door	when	you’re	alone.”

But,	I	wanted	to	get	out	of	this	situation	and	I	didn’t	know	when	you	were	coming	home.

Dirty	clothes,	no	food,	no	this	house	is	not	a	home

Somebody	got	robbed	next	door	and	I	was	scared.	I	tried	calling	you	but	you	wouldn’t	answer	your	cell	

phone.

But	as	time	progressed	I	learned	to	take	care	of	myself

And	folks	on	the	block	showed	me	how	to	turn	my	pain	into	wealth

I	try	to	educate	myself	on	the	street	but	just	how	far	do	you	think	I’ll	get

On	a	Cornerstore	Community	College	Player	Doctorate

You’ve	been	gone	so	long	that	I	had	to	find	my	own	ways	to	survive

And	the	streets	became	my	lifeline	to	try	and	stay	alive

They	taught	me	how	to	borrow	with	no	intention	of	putting	it	back,

How	to	become	an	electrical	engineer	when	it	came	to	cars	to	jack

I	learned	how	to	dice	and	cook	and	my	meals	always	provided	the	best	smoke,

And	I	received	many	props	from	the	neighborhood	folk

Everyone	on	the	block	knew	name	and	all	of	a	sudden	I	was	receiving	love	from	all	over	the	place

It	could	never	replace	yours,	but	it	was	least	something	to	fill	the	empty	space

And	as	my	street	fame	grew	higher	with	my	pants	hung	low

I	leaned	solely	on	the	streets	cause	this	is	all	I	know

Yeah,	there	may	be	something	else	for	me,	but	I	never	got	the	chance

To	be	exposed	to	something	greater,	I’ve	been	hooked	in	a	Ghetto	Romance

So	yeah,	my	possibilities	were	great	but	my	opportunities	were	slim

I	took	pride	in	the	things	I	knew	and	found	comfort	in	them

And	now	my	smile	shines	bright	with	gold	plated	beams

And	my	soul	gets	clothed	with	brand	named	schemes

And	no	my	heart	didn’t	grow	cold	from	the	guidance	that	I	lacked

I	just	filled	it	with	unplanned	pregnancies	and	failed	rap	dreams

You	know	just	trying	to	give	something	back.

And	though	my	struggle	continues,	I	always	remember	your	advice

“Never	open	a	door	when	you’re	alone.”

	So	I	obeyed	and	because	of	your	absence	I	climbed	through	a	window	and	made	the	streets	my	home.




