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he Ray School is located in

Hanover, New Hampshire, a

quintessentially New England
town with white church steeples, a
vibrant main street and the stately
brick buildings of Dartmouth College
campus. We have a student popula-
tion in the elementary school of about
500. Education is a highly valued in
this college community, and we are
fortunate to have supportive fami-
lies, administrators, and school board
members. The philosophy of NSRF
and CFG work has been embraced
throughout the district to the point that
membership in a CFG and structured
peer coaching experiences are now
contractually protected options of pro-
fessional review. This year, the admin-
istrators in the district have dedicated
five two-hour blocks of professional
development time exclusively to CFG
work. Hanover hosted the Principalsd
Council in July 2002, facilitated by
Nancy Mohr.

Some
years ago,
the principal
of our school
went to
Philadelphia
to attend one
of NSRFds
annual con-
ferences. He
came back
incredibly
enthusiastic
about some-
thing. So
enthusiastic,
in fact, that he
spoke at great
length about this incredible work hedd
experienced, and how he hoped to
incorporate it into our school culture.
We, the staff, noted his passion about
this thing, this work, but really did
not understand at all what he was so
excited about.
Then, in the school year 2000-

2001, we got a chance to find out.
About twelve staff members from our

District were trained as CFG coaches.
By the end of our training, we were
all imbued with the same passionate
enthusiasm we had witnessed in our
principal upon his return from the
Philadelphia conference.

Since then, those of us trained
have indeed continued the work. Each
of has applied what we learned in a
slightly different way, all with signifi-
cant results. Here are some reflections
on what we are doing at the elemen-
tary school level:

Our principal, Bruce Williams,
reports about one recent experi-
ence in which he was able to use
the Peeling the Onion protocol to
address a oparticularly thorny issued
of special education. Bruce said, 0The
protocol uncovered several embed-
ded assumptions that may not have
even been consciously held. It also
addressed the layers of complexity of
the issue in a non-threatening way. It
was especially helpful

because other people
in the meeting were
also trained coaches.0
He feels the level of
understanding about
CFG work and the
use of protocols is
increasing within the
staff, and therefore
he did not need to
use precious time at
the meeting to give
an introduction to the
philosophy behind
the use of protocols,
nor to garner support
for its use. The work
is becoming part of
our culture.

Deb Franzoni is a trained coach,
and one of the physical education
teachers at our school. She writes:

Two years ago, as an alterna-
tive to the traditional evaluative
process (an administrator visiting our
classrooms and writing an annual
evaluation based on the visits); the
0Specialso at our elementary school

formed a CFG.

Since the beginning we have had
many memorable sessions. One of
my personal favorites was a presen-
tation of a piece of artwork created
by a second-grade student. The art
teacher placed the piece on the middle
of the table and asked us to tell her
what we saw. The art teacher does not
like to critically judge student work
at a young age, hoping to encour-
age the enthusiastic flow and growth
of personal creativity, but she was
wondering if, with this childds work,
she should be more critical, since his
looked so, well, unique, when placed
beside the othersd on the wall.

Using the Collaborative
Assessment Conference, we set to
work. She told us nothing about the
assignment. After an hour (and we
could have continued) the art teacher
was amazed. The teachers at the table
had figured out the assignment from
the piece in front of them and had
pointed out, throughout the many con-
figurations on the paper, how the child
had successfully achieved what the
others in his class had, though differ-
ently.

To prepare the students for the
assignment, the art teacher had read a
story. She then explained that it was
a custom in the time and place they
were studying to draw events of the
day onto plates. She asked the chil-
dren to draw a sketch that reminded
them of the story she had read, onto a
shape of a plate. Instead of focusing
on one or even a few details of the
story, this child had thrown everything
in his head onto the paper.

By the end of the session, the
teacher realized that this child had
indeed fulfilled the assignment, in fact
overfilled it! What was exciting about
this session was that not only did the
art teacher come closer to learning
how that child learns, but so did the
rest of the Specials teachers, who also
worked with him. By the end of the
meeting, everyone had some accom-
modations in mind to help this child
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